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Abstract: In recent years, with the Curriculum for secondary school students, the

introduction of the new question type, the
English Continuing Writing Task, in the
2016 domestic English college entrance
examination, educators and researchers in
the field of English studies have directed a
significant amount of attention towards the
improvement of students' reading and
writing skills. High school students
frequently encounter difficulties when
attempting the continuing writing teaching,
including an incomplete understanding of
the source text and an insufficient capacity
for logical reasoning. To address these
issues, this paper investigates the potential
of integrating Thinking Maps into high
school English literacy instruction. It
incorporates the Thinking Maps approach,
which is grounded in intuition and logic, to
enhance students' comprehension of the
continuation task and examines the
subsequent trajectory of the continuation
task in the context of Thinking Maps. The
findings of the study indicate that the

incorporation of Thinking Maps into
reading and writing instruction can
effectively enhance students' logical

thinking and writing abilities, subsequently
elevating the caliber of the writing task.
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1. Introduction

The English writing component is one of the
five language skills outlined in the New
English Curriculum for Secondary Schools
(2020 Revision) (hereafter, the "New
Curriculum"). As a communicative skill, it
plays a pivotal role in assessing students'
comprehensive language proficiency and
English proficiency. To align more closely
with the language abilities required by the New

52

continuation task has emerged as a novel
writing assessment format. Additionally, the
continuation task can be regarded as a writing
method. The method's proponent, Wang,
asserts that the continuation writing teaching is
a technique that combines language input and
output with the objective of expediting
students' language proficiency [1]. With
respect to educators, the current state of
reading-to-write instruction in secondary
education is not optimistic. On-the-ground
teachers lack effective guidance methods to
train students in the continuation task.
Moreover, the pedagogical approaches and
models currently in use exhibit considerable
scope for further exploration and advancement.
Prior to this, no training had been provided in
this particular style of writing. This can result
in a lack of motivation and a sense of writer's
anxiety. It is one of the most nonverbal factors
and is a negative emotion present in students'
writing process [2]. In order to overcome these
issues, it is necessary to find an effective
method of teaching and learning English
through writing. This has become a pressing
issue for secondary school English teachers.

As a potent graphic instrument, mind maps
serve as a master key that can assist humans in
unleashing the potential of their brains. It can
be employed to illustrate the intrinsic
connection between characters in an article, as
well as to rapidly delineate the internal logic of
plot development. Thinking Maps are effective
at condensing the theme in the form of
diagrams, emphasizing logic and vivid
intuition, which is beneficial for students in
organizing the original discourse and
constructing the logical relationships of the
content in reading and writing. This paper
discusses the potential of mind maps to
enhance writing proficiency and the path of
reading and writing from the perspective of
mind maps to facilitate high school English
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continuation task.

2. Introduction to English Continuation
Writing Task

2.1 Content
Writing Task
The term "English Continuation Writing Task"
is derived from the idea of reading the source
text and then writing an additional text based
on that source text. This method was first
proposed by Wang Chuming based on the
theory of collaborative learning [3]. The close
connection between reading and writing
encourages learners to imitate and innovate,
leading to a seamless integration of input and
output. Wang Chuming  subsequently
conducted research on the effective learning
strategy of reading and writing, investigating
the effectiveness of this method through
statistical analysis and the evaluation of its
reliability. The findings indicated that reading
and writing can effectively assess students'
reading and writing abilities and differentiate
between students with varying abilities.
Following the reform of the college entrance
examination, reading and writing has been
introduced as a new writing task in the English
section of the examination in various provinces
in China since 2016. The specific requirements
for this task are to read a text of approximately
350 words and then write an additional text
based on that text. The task requires students to
extend the original text by approximately 150
words, transforming it into a coherent and
grammatically correct short essay. The
following aspects must be considered when
evaluating the responses: the cohesion of the
original text, the readability of the extended
text, the appropriateness and precision of the
language used, and the ability to maintain
coherence within the context of the original
text.

of English Continuation

2.2 Problems in English Continuation

Writing Task
2.2.1 Teachers' single teaching process and
methodology
At present, in the teaching of English

continuation writing task in high schools,
teachers generally adopt a single, rigid
teaching mode. The specific teaching process
is usually as follows: first, teachers assign
students to continue writing tasks, and students

53

do these tasks mechanically; then, teachers
translate and interpret the reading materials,
explain the reference model, and finally,
students carry out self-improvement. This one-
way teaching does not give full play to
students' subjectivity, and some teachers
neglect to inspire and guide students' thinking,
which makes it difficult to effectively improve
students' comprehensive use of language.

222 Students do not have a deep
understanding of the original text, the
continuation of the content is empty and does
not fit well with the original text, and there is
insufficient accumulation of the corpus

English continuation writing task in college
entrance examination requires students to
develop two paragraphs to produce a logically
complete essay based on their understanding of
the given material. This requires students to
understand the core of the given article and
determine the structure of the article. However,
after receiving the questions, students often
rush through them only once due to time
constraints, resulting in too shallow an
understanding. There are deviations in
summarizing the main idea and language style,
which leads to insufficient understanding of
the original text; lack of understanding of the
whole of the article leads to lack of logic in the
structure of the rest of the writing, the
connection between paragraphs is not close
enough, and the continuation of the content
within paragraphs is not coherent. If the
structure of writing is compared to the skeleton,
then the content of writing is the flesh and
blood that gives it life. Due to their lack of
vocabulary, rusty grammatical knowledge and
other unsound foundations, students' writing
process is characterized by the phenomenon of
words not achieving their meaning and
sentences not achieving their meaning.

3. Thinking Maps and Features

3.1 The Concept of Mind Maps

The concept of Thinking Maps first appeared
in the United Kingdom in the 1960s, and was
put forward by the famous educator Tony
Buzan based on the theory of brain science [4].
He believed that Thinking Maps are the use of
spatial thinking ability in the brain, the use of
diagrams, some abstract concepts manifested,
visualization, as a way to promote
communication and improve efficiency. As a
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visualization tool to assist memory and
thinking, Thinking Maps can not only help
human beings to tap their brain potential, but
also help people to process information,
improve the efficiency of people's memory and
enhance the ability to think differently.

3.2 Characteristics of Mind Maps

Yan Shouxuan summarized the characteristics
of thinking maps in detail and pointed out their
three main characteristics [5]. First, the
information carrying capacity of thinking maps
is large. Unlike the traditional textual
presentation,  Thinking  Maps  display
information in a graphical way, making the
presentation of information more intuitive and
vivid. Research shows that "using visual aids
for learning can increase learning efficiency by
up to 400%", which fully illustrates the
advantages of Thinking Maps in terms of
information carrying and conveying.

Second, the personal style shown in mind
maps is very distinctive. Because of the
differences in everyone's way of thinking and
cognitive perspectives, different people will
show different perspectives and tendencies
when making mind maps, even for the content
of the same topic. This personalized
presentation makes the mind map more unique
and diverse.

Finally, mind maps have a strong sense of
three-dimensionality and clear primary and
secondary relationships. The mind map
presents all the key nodes and highlighted parts
that are closely related to the article or subject
line, which makes the writing or expression
more hierarchical and logical.

4. Feasibility and Effectiveness of
Integrating Thinking Maps into English
Continuation Writing Task

4.1 Feasibility

The advantageous features of Thinking Maps
are remarkable, which can not only stimulate,
disperse and focus thinking, but also help
individuals build their own knowledge
framework [6]. At the same time, it uses
pictures, colors and other symbolic means to
establish a close connection with the key
words of the topic, thus effectively stimulating
the potential of the human brain. As a special
kind of reading and writing task, it is required
that the content of the sequel must be
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effectively connected with the original text,
and the plot must be highly integrated with the
original text without deviating from the
original text, and it is also required that the
part of the sequel must be creative and
reasonably imaginative. In this context, the use
of Thinking Maps can play its unique
advantages. First of all, it can help students
fully grasp the general direction of the article,
rationalize the logic of the article, and cultivate
the sense of planning and layout; secondly, it
disperses students' thinking, broadens the ideas
of continuation, helps students to carry out the
continuation from the language and plot, and
makes the teaching of reading and then writing
more feasible and effective; finally, it gives
play to students' subjective initiative and
promotes students' interest in reading and then
writing. Each student tells his or her own
unique story according to his or her own
thinking and builds a unique framework
structure. This way of thinking is presented
through logical and clear image relationships,
which makes the purely textual form more
vivid and lively, and increases the interest of
English writing teaching.

4.2 Effective Path

In 2021, the National College Entrance
Examination National Volume 1 Reading and
Writing Topic A Mother's Day Surprise
exemplifies  the  utilization  of  the
comprehensive mind maps software “Xmind”
as a tool to apply mind maps to reading and
writing, and to investigate the efficacious
pathways of integrating mind maps into
reading and writing in high school English.

(1) Utilize the mind map to identify and
organize the primary concept of the material.
The Five “W” and one “H” Framework Chart,"
a visualization tool, enables students to clarify
the content of a text, thereby facilitating the
construction of a clear understanding of the
text [7]. By identifying the key elements,
namely who, what, when, where, why, and
how, the main characters and events of the
story can be elucidated. As illustrated in Figure
1, the narrative commences at 6 a.m. in the
domestic setting. The protagonists are twins
Jenna and Jeff. The motivation for the action is
the desire of the twins to prepare a surprise for
their mother in anticipation of Mother's Day.
The narrative progresses with the twins
preparing their own breakfast as a surprise.
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However, they are unsuccessful in their
attempts and create a disorder. Subsequently,

the father arrives on the scene.

|

]
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How

TR

Jenna&Jeff |

Jenna and Jeff wanted to make breakfast by
themselves

Before Mother's Day, twins Jenna and Jeff
wanted to prepare a surprise for their mother

Jenna and Jeff made breakfast but failed at it ,
and their father showed up just in time.

Figure 1. Example of a Mind Map for Analyzing the Central Idea of the Material

(2) Utilize the mind map to construct the
foundational structure of the original text. The
process of reading and subsequently writing is
predicated on the knowledge of the existing
paragraphs [8]. In light of the initial sentence
provided, it is reasonable to incorporate the
content of the remaining two paragraphs. It is
imperative that students comprehend the
structural framework between articles to
prevent any confusion. The thinking guide
offers a distinctive advantage in the
construction of logical structures. Teachers
may encourage students to utilize the flow
chart as a tool to facilitate the formation of
logical associations and designs for the plot,
ensuring the seamless transition between
paragraphs and coherent articulation.

Structure of the
Passage

The twins planed to give their mother a surprise on
Para.1
Mother's Day
|

To illustrate, in the continuation task of "A
Mother's Day Surprise," students can discern
the structural framework of the article through
analysis. This reveals that the initial paragraph
depicts the twins' plan to surprise their mother
on Mother's Day. The second paragraph
describes the preparation of breakfast for the
twins. The third paragraph, derived from the
initial sentence, should address their father
assisting them in completing their breakfast
when they were disappointed that they were
unable to attend. The final paragraph indicates
that their mother was delighted to receive the
unexpected gift. As illustrated in Figure 2, the
mind map provides a clear representation of
the essay's structural organization, exhibiting a
branching pattern from paragraph to paragraph.

Twins prepared breakfast |

Father helped them finish breakfast when they
were disappointed that they couldn't make it well

Mother was very happy to see the prepared
surprise

Figure 2. Example of a Mind Map for Constructing an Article Structure

(3) Employ mind map as a tool for facilitating
continuation thinking exercises, whereby the
inclusion of details is encouraged.

The utilization of the mind map in the context
of reasonable inferences to ascertain a
predetermined conclusion to the narrative, the
potential trajectory of the protagonist's
response, and the emotional performance of
the narrative are all elements that can be
incorporated into the mind map. To illustrate,
in A Mother's Day Surprise, the initial
sentence of the initial paragraph of the sequel
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states, "This is when the father comes in." The
initial sentence of the second paragraph states,
"Their mother observed the breakfast." In these
two paragraphs, the instructor may prompt
students to engage in a brainstorming exercise,
encouraging them to utilize their imaginations
to envision the subsequent events. As an
illustration, in Figure 3, students are invited to
speculate as to the likely developments in
terms of mood, action, language, and so forth.
They are then encouraged to utilize the mind
map as a tool for articulating these ideas,
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thereby fostering their capacity for critical and
creative thinking. Additionally, incorporate the
specifics of each paragraph. The content is
logical, which requires students to continue
writing with careful and deliberate thought [9].
This enables them to express the meaning of
all vocabulary, sentence patterns, etc. using the
branch of the mind map lists, through the
accuracy of the comparison, to choose the
appropriate expression to apply to the writing
of the article. To illustrate, in Figure 3, the
initial paragraph is centered on action, “didn't

Occupation and Professional Education Vol. 1 No. 6, 2024

scold, worry, cook breakfast”. Additionally, it
touches upon emotional states, ‘“‘surprise,
happy, froze with shock, astonish” The present
participle can be used as a gerund when
expressing surprise. For example, "Seeing the
mess, their father froze with shock." The
teacher guides the students to analyze the
expression of each sentence according to the
way of the mind map, and combined with the
appropriate grammatical structure, the details
of the content of the training are elucidated
with greater clarity.

—

Emotional description:
Father was both surprised and
happy to see it

surprise, happy, froze with shock,
astonish

T e

Action description:
Father didn't scold them and

helped them make breakfast

didn't scold, worry, cook breakfast

Language description:

Contents of the
Continuation

Father praised and encouraged

their children

"'It's a good thing to find that..."
""Let's cook breakfast again"

‘—D| Para.2

Emotional description:

the mother was both moved and
happy. And the twins were
happy.

be moved to tears

happy, smiled proudly

Action description:
Mother ate all the breakfast and
held her child close to her

eat all breakfast
held the twins tightly in her arms

Verbal description:
Mother expressed her gratitude
and indicated that it was the best
breakfast of her life

"Thank you so much, Jeff and Jenna.
I believe it will be the best breakfast in

my life.”

Figure 3. Example of a Mind Map for Developing Thinking Exercises and Analyzing Detailed
Descriptions

5. Conclusion

Continuation writing task represents a novel
form of writing for high school students. It is
characterized by greater explicitness in
language, culture, thinking, and other aspects
of the ability to point to, and it coincides with
the core literacy of the English discipline. The
objective of completing the writing task is to
identify the key words from an article of
approximately 350 words. The subsequent
paragraph should be read, and the reader
should engage in reasonable imagination
within the constraints of the initial paragraph's
sentence structure. The plot should then be
developed in a manner that aligns with the
original text. Thinking Maps are an effective
tool for distilling the central theme into a
concise visual representation, emphasizing
logic and vivid visualization. This approach is
beneficial for students in developing their
ideas and language organization, as well as in
establishing the logical relationships between
the content of the English sequel. This
represents the principal genre of reading and

56

writing the missing part of the story narrative.
The combination of the two can form a
positive synergy. Teachers employ mind maps
to assist students in organizing the provided
materials, integrating grammar, syntax, chapter
structure, and layout with other micro skills, to
identify the essential content for the
subsequent writing task. This approach enables
students to more effectively complete the task,
reducing the fear of difficulty, enhancing self-
efficacy, and ultimately enhancing the quality
of thinking directed towards core literacy.
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