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Abstract: The professional development of
primary and secondary school teachers in
China exhibits characteristics of a
promotion tournament, evident in various
aspects such as guiding students, in-school
performance, business competitions,
professional title assessments, and honorary
selections. However, current Chinese
educational researchers have focused their
efforts on investigating how case studies,
cross-boundary learning, and autonomous
learning promote the mechanisms of teacher
professional development, neglecting the
study of the relationship between the
promotion tournament under institutional
constraints and teacher professional
development. This study explores the
relationship between educational stories and
teacher professional development, leading
readers to a deeper understanding of how
the promotion tournament enhances
teachers’ psychological resilience and
self-efficacy for professional development. It
provides insights into the mechanisms of
professional development for primary and
secondary school teachers under China’s
institutional regulations. This study employs
a case study approach, focusing on the third
batch of outstanding class teachers in City N
of Province Z, as the research case. By
combining  categorical analysis and
situational analysis, it finds that educational
stories can effectively guide teachers to
scientifically perceive their own experiences,
improve their own practices and habits of
educating students, and enhance their
psychological resilience and self-efficacy for
development.
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1. Introduction

The Promotion Tournament Model of
Governance for Local Officials is the root
of China’s economic miracle [1], and it also
contributes to the improvement of public
services and the expansion of social welfare
in China [2]. The core of this promotion
tournament is to motivate local officials
improving governance efficiency and
effectiveness through position promotion
and accountability mechanisms. As part of
China’s public services, primary and
secondary education naturally follows this
promotion tournament governance model,
particularly in the governance of the
primary and secondary school teacher
workforce. This model generally adheres to
a competitive incentive mechanism of
“formulating selection or evaluation criteria
- layer-by-layer selection and
recommendation — competitive assessment”
or a responsibility constraint mechanism of
“clear assignment of responsibilities —
normative work performance - fair
accountability and commendation.” For
example, the professional development of
teachers, from business competitions to
comprehensive honorary selections, from
professional title assessments to
professional honorary awards, all reflect the
characteristics of a tournament. Taking the
selection of subject master teachers,
representing professional honors, as an
example, when a prefecture-level city
decides to initiate the selection of local
subject master teachers, its local education
administrative department will first issue a
selection notice to the education
administrative departments of its
subordinate districts and counties. In the
notice, the basic conditions for selection,
the methods of selection, the number of
recommended places for each district and
county, and the number of honorary awards
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that can be assessed in the current session
will be clearly stated, and the districts and
counties will be entrusted to recommend
candidates. To avoid any misunderstanding
of the original intention of the city-level
education administrative department during
the agency recommendation process, after
the candidates are recommended by the
districts and counties, the city-level
education administrative department will
implement a competitive selection process
by formulating clear ability evaluation
indicators, requiring candidates to give live
classes or thematic speeches, engaging
third-party experts in assessment, and
determining the ranking based on
performance. This approach, where the
number of subject master teachers to be
selected for the current session is committed
in advance and a strict competitive selection
process is implemented  for  the
recommended candidates, effectively
promotes the implementation of the original
intention of the city-level education
administrative department’s subject master
teacher  selection.  Additionally, the
administrative regions under the jurisdiction
of the district and county education
administrative departments will also use the
number of subject master teachers who have
been awarded in the current session as a
performance assessment of the local
education administrative department, urging
the district and county education
administrative departments to promote the
construction of the local teacher team
according to the selection intention of the
superior education administrative
department from the dimensions of official
promotion and work performance.

In  this context, the  professional
development process of individual teachers
is akin to participating in a series of

“tournaments” under institutional
constraints [3]. These tournaments may
include subject-specific business
(competition) honorary selections,

professional title assessments, guiding
students in subject competitions, and even
student academic testing within the school,
among others. For teachers to succeed in
these  tournaments, they need to
continuously expand their winning factors
and winning alliances, and enhance their
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psychological resilience and ability to
overcome challenges in  professional
development. Teachers can expand their
winning factors and winning alliances
through two approaches: external “wars”
and internal “reforms.” External wars
primarily refer to professional competitions,
professional title (honor) selections, and
other activities conducted by teachers in
collaboration with their peers. These
activities rely on the accumulated
professional knowledge and skills of
teachers based on their past educational and
teaching experiences and growth journeys to
gain competitive advantages. Internal
reforms refer to a series of activities
undertaken by teachers to improve their
educational and teaching practice abilities
and self-professional expression capabilities,
such as conducting research projects,
teaching research, and writing papers. These
activities are achieved through teachers’
self-practice, autonomous learning, and
cross-disciplinary learning. Current
educational researchers in China focus more
on the mechanism of how teachers’ internal
reforms  advance  their  professional
development, such as teacher learning in
lesson study [4], teacher learning in
cross-disciplinary learning [5], and teacher
learning in autonomous learning [6].
However, there is a lack of research on how
external warfare methods such as teachers’
professional competitions and professional
title  (honor) selections affect their
professional development, as well as a lack
of research on the impact of teacher team
governance mechanisms on teachers’
professional development.

Given the aforementioned reasons, this
study focuses on the topic of “educational
stories.” By examining the relationship
between educational stories and teachers’
professional development, this study aims to
lead the readers to a deeper understanding
of how the professional development
tournament for primary and secondary
school teachers in China enhances teachers’
psychological resilience and advances their
professional development. This
understanding can contribute to a certain
degree of knowledge about the mechanism
by which local teacher team governance
mechanisms in China promote teachers’
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professional  development. The term
“educational stories” refers to a method
used by primary and secondary school
teachers in China to study and exchange
their own teaching and educational
experiences through storytelling. It serves
as the primary medium for identifying the
professional capabilities of class teachers in
activities such as professional competitions
and honorary selections within the group of
class teachers in China.

2. Research Design

In order to help readers of this article gain a
deeper understanding of our argument, we
will briefly introduce the concept of class
teachers, professional development, and
educational stories before delving into the
research questions, selection criteria for
research cases, and research design. Firstly,
we introduce the concept of class teachers

in Chinese primary and secondary education.

Class teachers are a special group within the
teaching staff, who shoulder the dual
responsibilities of subject teaching and class
management. They are crucial for the
implementation of the school’s educational
governance mechanism and act as important
mentors for student growth, serving as the

soul of the subject teaching team in the class.

We also need to supplement the concept of
class-based management in Chinese primary
and secondary education. In China’s basic
education system, which is divided into
three stages: primary school, junior high
school, and high school, each stage
implements class-based management. The
term “class” refers to the basic field where
students study, live, and engage in social
interactions while attending a specific
educational stage. In Chinese primary and
secondary schools, each class has a fixed
combination of subject teachers and a
designated class teacher. Next, we discuss
the professional development of class
teachers. In recent years, class teachers in
Chinese primary and secondary schools
have also entered a phase of professional
development, characterized by  the
establishment of honorary sequences,
professional title promotion channels,
business competitions, and training systems
for class teachers within their regions.
Finally, we introduce the concept of
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educational stories. Educational stories [7]
refer to the experiences, insights, or
research cognitions shared by class teachers
through storytelling. These stories mainly
revolve around topics such as class teaching,
class management, class education, and
one-on-one education. The stories originate
from class teachers’ reflections on problems,
confusions, experiences, and action research
in their daily teaching. It is precisely
because of this that educational stories have
become an effective medium for identifying
the professional capabilities of class
teachers and an important means to promote
their  professional development. The
practice of sharing and researching
educational  stories has  significantly
contributed to the professional development
of class teachers in Chinese primary and
secondary schools.

Based on the aforementioned context, this
study focuses on the following three
research topics in relation to the relevant
research  questions:  First, how do
educational stories guide primary and
secondary school teachers to recognize their
own teaching and educational experiences?
Second, how do educational stories
motivate teachers to improve their
educational behaviors and habits? Third,
how do educational stories help teachers
expand the winning factors in their
professional development? To delve into
these topics, this study adopts a case study
approach, analyzing the mechanism of
professional development of class teachers
in Chinese primary and secondary schools
through the selection and analysis of typical
cases. The selection of cases follows the
following criteria: (1) the region has a
well-designed system for the professional
development of class teachers, detailed
professional capability evaluation indicators,
and a sound mechanism for professional
title and honor selection; (2) the group of
class teachers has achieved significant
achievements in the professional
development promotion tournament and is
willing to share their professional
development experiences; (3) class teachers
have a certain understanding of how to write
and narrate educational stories, how to
develop their professional capabilities
through the study of stories and story
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research, and how to expand the winning
factors in their professional development
through improving the quality of story
narration and research.

According to the aforementioned criteria for
selecting cases, this study ultimately chose
the group of outstanding class teachers in
the third session from Z Province N City as
the research object. Since 2017, N City has
established a series of honorary titles for
class teachers, including “New Talent Class
Teacher — Outstanding Class Teacher —
Famous Class Teacher,” along with a
comprehensive system for the selection and
evaluation criteria. In terms of selection
cycles, New Talent Class Teachers are
selected every two years, Outstanding Class
Teachers every three years, and Famous
Class Teachers every four years. Each level
of honorary title selection follows a
hierarchical structure with a quota
recommendation system. For instance,
during the selection of Outstanding Class
Teachers at the municipal level, N City
releases  documents  announcing  the
selection criteria and capability evaluation
indicators, and allocates quota-based
recommendation numbers according to the
proportion of teachers in each district and
county within the total number of teachers
in N City. Districts and counties then select
and recommend class teachers according to
the specified quotas and the established
capability evaluation standards. At the
municipal level, a third-party expert
evaluation method is used to assess the class
teachers’ capabilities and determine the
selected individuals based on their
performance rankings. The capability
evaluation criteria encompass two areas:
educational and teaching achievements, and
class management abilities. The educational
and teaching achievements evaluation
criteria include quantifiable standards for
comprehensive honors and awards received
by class teachers at school, district, and
municipal levels (such as Excellent Teacher,
Outstanding Class Teacher titles),
achievements in guiding student
development (such as excellent class
collectives, student competition awards),
achievements in educational and teaching
competitions (such as winning basic skills
competitions for class teachers,
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subject-specific competitions),
achievements in educational research (such
as completed moral education projects,
published moral education papers), and
achievements in guiding the development of
others (such as public lectures, class
meetings taught). The class management
abilities  evaluation  criteria  include
standards for the evaluation of class
teachers’ storytelling (education stories,
theme class meetings, management topics)
and research capabilities (moral education
research papers). The third session of the
Outstanding Class Teacher group in N City
is a typical case study, as they have
effectively achieved their professional
development under N City’s institutional
constraints, possess strong self-experience
awareness and research capabilities, and
have formed a certain level of
self-awareness  regarding  their own
experiences and professional development.
In the study, we collected research data
through structured interviews, text analysis,
action research, and other approaches,
conducting in-depth analysis of typical texts,
physical objects, activities, and individuals
in the case. By combining categorical
analysis and situational analysis, we
analyzed the data to form the research
conclusions presented in the following
sections.

3. Research Findings

3.1 Educational Stories can Effectively
Guide Teachers to Scientifically
Recognize Their Own Experiences

In N City, as mentioned earlier, the
capability evaluation criteria for the various
levels of honors for primary and secondary
school class teachers encompass many
dimensions. However, criteria such as
“educational and teaching competition
achievements,” “educational research
achievements,” ‘“achievements in guiding
the development of others,” “educational
story telling,” and “research capabilities”
are, in essence, different manifestations of
educational stories. Taking the basic skills
competition for primary and secondary
school class teachers as an example, the
main competition items include “education
stories, leadership strategies for class
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management, thematic class meetings, and
educational scenario simulations.” Among
these, education stories are educational
stories written or presented live by class
teachers around typical educational events
in their own educational processes.
Educational scenario simulations are an
expression of class teachers’ strategies and
wisdom in educating students, using
situational topics and live role-playing as
the medium. Leadership strategies for class
management involve systematic thinking by
class teachers about their educational
concepts, ideas, and specific practices.
Thematic class meetings are systematic
collective educational activities carried out
by class teachers based on comprehensive
judgments of the development of individual
students and the class collective [8]. The
educational stories defined in this study are
an abstract concept that encompasses the
experiences, insights, and  research
cognitions of class teachers in educational
and teaching, class management, class
education, and one-on-one education.
“Education stories, leadership strategies for
class management, thematic class meetings,
and educational scenario simulations” are
practical expressions of educational stories
in specific situations. Class teachers, in
different expression situations, achieve
different levels of awareness of their own
educational experiences. In terms of
education stories and educational scenario
simulations, class teachers need to use text,
video, or role-playing to appropriately
externalize their own experiences around
topics such as “class collective construction,
teacher-student  relationship  handling,
home-school communication and
cooperation, education of special groups of
students, adolescent education, behavior
habit formation, online education, student
mental health, and school bullying and
violence [9].” In terms of thematic class
meetings, class teachers need to write
complete educational plans that include
“activity topics, student grades, educational
background, educational objectives, activity
preparation, and implementation process.”
In terms of leadership strategies for class
management, class teachers need to deeply
reflect on the wunderlying beliefs and
educational strategies that support their
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educational practices and class management
behaviors, and professionally express them
in structured texts that include “educational
concepts, class analysis, class development
goals, practical methods, characteristics,
and achievements.” Practice in the region
has confirmed that educational stories
effectively promote primary and secondary
school class teachers’ awareness of their
own educational experiences. As one judge
from the basic skills competition for class
teachers in Z Province stated, “The basic
skills competition for class teachers tests the
educational wisdom and concepts of class
teachers, as well as their comprehensive
abilities to communicate interpersonally and
integrate  educational resources using
policies and moral education principles.”
Class teachers need to be good at
discovering complex problems in class
management that are intricate and subtle, be
keen to identify educational opportunities,
and seize and transform them in a timely
manner. Moreover, class teachers recognize
this, having grown through these training
systems: “Originally, 1 thought that class
teacher work was a task assigned by the
school, and as long as I completed the
management tasks, it was enough. When
colleagues talked about the troubles in class
management, | would secretly be glad that it
wasn’t me who encountered them. However,
after participating in the basic skills
competition, when I heard colleagues talk
about similar things, I learned to view these
issues from a professional perspective and
think about what I would do if | encountered
similar problems. I would also try my best
to offer advice and strategies for my
colleagues.”

3.2 Educational Stories can Advance
Teachers’ Improvement of  Their
Educational Practices

In China, the responsibilities of primary and
secondary school class teachers can be
understood from two aspects: school
education work and the development of
student personality. In terms of school
education work, class teachers need to
implement the requirements of school
education governance and school education
work, collaborate closely with other subject
teachers to form a synergistic force in class
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education, build a benign class culture and
good class governance rules, organize and
carry out rich class construction activities,
and integrate educational resources from
schools, families, and communities to guide
students’ healthy growth. In terms of the
development of student personality, class
teachers need to cater to individual students
as well as creatively carry out educational
work for the class group to promote
students’ socialization and personalized
growth. To fulfill these responsibilities,
class teachers require comprehensive skills
in educational management, psychological
counseling, resource integration, team
collaboration, and self-reflection. However,
these class teachers received specialized
subject education during their university
studies, lacking specific education for class
management. As one teacher stated, “I am
now a mathematics teacher in a junior high
school and studied in a university in the
province. During wuniversity, [ mainly
studied mathematics subject courses, and
only started learning about teaching
methods in my third year. I had no
knowledge of class management and had to
learn on the job after starting my position.”
Educational stories provide a new and
reliable medium for the exchange of
experiences and professional growth among
class teacher groups. N City has established
a systematic training system for class
teacher advancement, including “newcomer
class teachers, core class teachers, and
famous class teachers,” and has established
a systematic training and research system
focused on enhancing the basic skills of
class teachers. Basic skills training focuses
on dimensions such as “educational stories,
class management strategies, thematic class
meetings, and  educational  scenario
simulations” to help class teachers
recognize their own experiences and
improve their practices. The aim is to
enhance the class teachers’ ability to
recognize and critically reflect on their
educational experiences, guiding them to
shift from outward-focused problem-solving
for students to reflecting on their own
educational  concepts, methods, and
strategies [10]. The advanced training
system for class teacher advancement
revolves around the core capabilities of
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class teacher professional development,
such as “professional expression,
educational  research, and exemplary
leadership,” with the aim of enhancing the
class teachers’ abilities in research practice,
practical research, and regional professional
leadership. Teacher Mao, who has been
awarded the title of Famous Class Teacher
in N City, has been engaged in regional
youth class teacher mentoring activities
since 2017. While cultivating his own
capacity for leading and demonstrating, he
has effectively developed his own ability to
educate students. “Recently, a colleague’s
class encountered a challenging issue: a
student’s parents reported that their child
had been bullied at school. This situation
was similar to a scenario simulation
question recently discussed in our Master
Teacher Studio. I shared the consensus we
reached during our discussion with my
colleague, which helped him resolve the
problem satisfactorily. I can say that I have
gained a great sense of accomplishment and
have strengthened the belief of the studio
members in pursuing a professional path in
class management and education.”

3.3 Educational Stories can Help Class
Teachers Enhance Their Psychological
Resilience in Professional Development

The professional development of class
teachers is influenced by multiple factors,
including personal educational experience
and cognition, problem-solving strategies
and abilities, the school environment and
supportive policies, and the social support
system. Educational experience, cognition,
strategies, and abilities directly affect
teachers’ ability to resolve educational
issues they encounter. Class teachers with
rich reserves in these areas have stronger
work effectiveness and psychological
resilience in professional development. The
school environment, supportive policies,
and support systems are positively
correlated with class teachers’ abilities to
cope with difficulties, psychological states,
and psychological resilience. A respectful
and supportive environment, along with
supportive policies and a well-developed
social support system, can help class
teachers improve their ability to solve
practical educational problems and deal
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with  educational dilemmas, thereby
enhancing their psychological resilience and
self-development  efficacy.  Conducting
educational story action research can help
class teachers recognize and reflect on their
educational experiences, deepen their
understanding of their educational concepts
and strategies, and improve their
educational behaviors, habits, and even
beliefs. Additionally, educational story
exchanges and sharing at the school and
regional levels can promote a deeper
understanding of student development,
gather educational strategies, and share
collective experiences, strengthening the
emotional connections among teachers and
motivating their professional development.
A school in a certain region established a
strong support system for class teachers at
the school level, which enhanced the
school’s class teachers’ development
effectiveness and psychological resilience.
As one teacher stated, “Our school principal
attaches  great importance to  the
professional development of class teachers,
believing that only when class teachers
develop well can students grow well. The
principal actively creates platforms for the
growth of class teachers, establishing a
professional development workshop for
school class teachers to enhance their basic
skills  and  comprehensive  qualities.
Moreover, the principal actively brings
various high-level training and exchange
activities to the school and secures
opportunities for the school’s class teacher
team to publicly display and exchange.”
This teacher was responsible for the
construction of the class teacher workshop
at the school, and due to the school’s
supportive  environment and  policies,
developed their professional quality
effectively and was awarded the title of
Outstanding Class Teacher in N City this
year. Another teacher who was awarded the
title of Z Province’s Special Class Teacher
reflected on their 29-year journey as a class
teacher, saying, “In 2009, when 1 was
awarded the title of Outstanding Class
Teacher in my district, I gained a sense of
belonging to the class teacher position. In
2017, after being awarded the title of
Famous Class Teacher in N City, I had
many opportunities to share educational
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stories, accumulating rich research results
and being awarded the title of Z Province’s
Special Class Teacher. Looking back on my
growth journey, I deeply feel that personal
growth depends not only on self-love and
effort but also on the opportunities and
resources provided by various platforms.”

4. Conclusions and Recommendations

This study presents the process through
which class teachers in Z Province’s N City
used educational stories as a medium to
recognize their own experiences, improve
their educational practices, enhance their
psychological resilience, and increase their
professional development efficacy.
Although the study confirms that
educational stories effectively promoted the
professional development of the class
teacher group in N City, a careful
examination reveals that the system design,
evaluation  indicators, and  selection
mechanisms play a crucial supporting role
in the effectiveness of educational stories in
the development of regional class teachers.
N City’s system for the professional
development of class teachers and the
selection mechanism ensured that the
promotion tournament governance model,
which contributed to China’s economic and
social welfare opportunities, was perfectly
replicated in the governance of the regional
teacher workforce. The “newcomer class
teacher - core class teacher - famous class
teacher” honorary title sequence, selection
cycle, and selection rules have a good
nature of prior commitment and can form an
effective  long-term stimulus for the
professional development of regional
teachers. This clear development goal,
selection criteria, and selection rules can
continuously stimulate teachers’ intrinsic
motivation for professional development,
thus encouraging them to invest more time
and effort in educational and teaching
research. In this process, teachers’ practical
effectiveness is enhanced due to continuous
research work. The effectiveness of their
work is widely recognized by colleagues,
schools, and society. Recognition from
one’s work and social surroundings further
enhances teachers’ job satisfaction and
professional development efficacy. In other
words, N City’s system design for teacher
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professional development can effectively
motivate teachers to continuously exercise
and improve their abilities focused on the
selection indicators. In the process of
competing for “trophies” step by step,
teachers enhance their psychological
resilience, and each trophy obtained
continuously motivates them to invest more
effort in research practice to promote their
own development.

However, as long-term participants in N
City’s teacher training work, while
recognizing the positive role of this
“promotion tournament governance model”
in the professional development of the
teaching staff, we have also observed some
shortcomings under this model. The main
shortcomings stem from the evaluation
index system of teachers’ professional
capabilities, taking the evaluation index
system for class teachers as an example.
This index system includes two areas:
educational and teaching performance and
class management ability. The evaluation of
educational and teaching performance can
be seen as a summative evaluation of
teachers’ past educational and teaching
performance. Although this type of
summative evaluation focuses on
“comprehensive honorary rewards, guidance
for student development achievements,
educational and teaching competition
achievements, educational research
achievements, and guidance for the
development of others,” it still inevitably
has limitations in the index system, human
subjective or emotional interference, and
risks of fairness and justice in the process.
The evaluation of class management ability
can be seen as an immediate performance
evaluation of teachers’ educational and
teaching capabilities. Currently, this type of
evaluation mainly relies on third-party
expert on-site assessments, which come
from the group of first-line outstanding
teachers within or outside the city. On-site
assessments take the form of thematic
teaching or speeches. Such evaluations are
constrained by factors such as the expertise
of the experts, subjective risks, differences
in the understanding of indicators, and
limitations in the process. In summary,
within the regional scope, achieving
effective control of various risk factors in
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the professional development of primary
and secondary school teachers through the
improvement of systems, optimization of
indicators, and selection mechanisms can
make the promotion tournament governance
model an effective model for supporting the
development of Chinese primary and
secondary school teachers.
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