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Abstract: This study systematically explores language acquisition, the selection and

the psychological drivers underlying the
choice of learning strategies and their critical
roles in the process of second language
acquisition (SLA). By conducting an in-depth
analysis of key psychological factors including
learners’ motivation, emotional states, self-
efficacy, and cognitive style, this research
clearly reveals how these internal factors

directly influence learners’ selection,
application, and persistence of different
learning strategies. It further makes a

comparative investigation into the actual
effects of various learning strategies in
promoting the development of different
dimensions of language proficiency, such as
vocabulary  accumulation, grammatical
comprehension, listening comprehension, and
oral expression. The findings demonstrate
that positive psychological drivers can
effectively motivate learners to select and
apply appropriate learning strategies in a
more flexible, targeted and efficient manner,
thus significantly improving the overall
efficiency and effectiveness of second
language acquisition. Meanwhile, this study
strongly emphasizes the core value of
personalized learning strategy configuration,
and puts forward specific and operable
practical guidance for designing
individualized learning programs based on
learners’ unique psychological characteristics,
so as to provide a reliable reference for both
second language teaching practice and
autonomous learning optimization.
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1. Introduction

1.1 Research Purpose
In the complex and dynamic process of second
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application of learning strategies are not random
behaviors, but are deeply driven and restricted
by a variety of internal psychological factors.
Typical factors include learning motivation,
emotional attitude, perceived self-efficacy,
cognitive  style and  other  individual
psychological variables. These psychological
elements do not simply affect which strategies
learners tend to choose, but more importantly,
they determine the frequency, intensity and
sustainability of strategy use, and further shape
the final effect of strategy application. For
example, learners with strong internal
motivation and positive emotional states tend to
take the initiative to try, select and stick to high-
efficiency learning strategies, while those with a
high level of self-efficacy are more confident
and determined in the process of strategy
implementation, and are less likely to give up
when facing learning difficulties [1].

By further systematically analyzing the
correlation between specific learning strategies
and language acquisition outcomes, this study
finds that different types of learning strategies
have obvious differential effects in improving
different aspects of language ability. Some
strategies show outstanding advantages in
vocabulary memory and consolidation, while
others are more effective in promoting
grammatical understanding, logical expression
and communicative competence. Through an in-
depth exploration of the internal mechanism of
how these strategies promote the input,
processing, absorption and output of language
knowledge, this study aims to provide a solid
theoretical basis for the optimization of teaching
design, the innovation of teaching methods and
the improvement of learners’ autonomous
learning behavior [2]. It helps teachers and
learners clearly understand which strategies are
more suitable for specific learning tasks and
stages, so as to avoid blind and inefficient
learning behaviors.
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On the basis of clarifying the interaction
between psychological drivers and learning
strategies, this study also focuses on providing
personalized and targeted learning guidance for
second language learners. By guiding learners to
comprehensively  understand  their  own
psychological characteristics, dominant traits
and potential deficiencies, they can accurately
identify the learning strategies that match their
own psychological conditions, so as to greatly
improve learning efficiency and achieve better
learning results. For learners with insufficient
motivation, we can stimulate their internal
interest and internal drive through targeted
guidance, and then guide them to take the
initiative to adopt positive and autonomous
learning strategies [3]. For learners with low
self-efficacy, we can enhance their learning
confidence and sense of accomplishment
through small-step tasks and timely positive
feedback, so as to encourage them to persist in
using scientific and effective learning methods
and overcome the psychological barriers in the
learning process [4].

1.2 Research Significance

Theoretically, this study has important academic
value and promoting significance for the
development of second language acquisition
research. Firstly, it deeply expands and enriches
the theoretical system of second language
acquisition by systematically revealing the
interaction mechanism between psychological
factors and learning strategy selection, providing
a new research perspective and empirical
theoretical support for the in-depth study of SLA
[5]. Secondly, this study tentatively constructs a
theoretical model linking psychological drivers,
learning strategy selection and second language
acquisition effects, which provides a clear
logical framework for the intersection and
integration of learning psychology, cognitive
psychology and applied linguistics, and
effectively promotes the development of
interdisciplinary research in related fields [6].

In terms of practical application, this study can
provide strong empirical support and operational
guidance for second language teaching practice,
and help comprehensively improve the quality
and effect of language teaching. By providing
teachers with clear and reliable research
evidence about the relationship between learning
strategies and psychological factors, it enables
teachers to design teaching plans, organize
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classroom activities and allocate learning tasks
more in line with the psychological development
rules and individual differences of learners, so as
to realize the transformation from traditional
unified teaching to personalized precise teaching
[7]. At the same time, this study also helps
learners establish correct learning awareness,
master scientific strategy selection methods,
enhance learning confidence, effectively
overcome learning anxiety and other obstacles,
and significantly improve the efficiency and
sustainability = of  autonomous  language
acquisition [8].

From a broader social perspective, this study
helps to improve the efficiency and quality of
language learning, further promote cross-cultural
communication and exchanges between different
language and cultural groups in the context of
economic globalization and cultural
diversification, and enhance people’s cross-
cultural communicative competence and
inclusive awareness. In addition, by cultivating
learners’ autonomous learning ability and
strategic learning awareness, this study firmly
practices the lifelong learning concept, helps
learners master sustainable learning methods,
better adapt to the rapid changes and diverse
needs of modern society, and provide strong
ability support for personal academic progress,
career development and comprehensive quality
improvement [9].

2. Literature Review

In the academic field of second language
acquisition (SLA), learning strategies have long
been regarded as one of the core variables that
determine the success or failure of language
learning and the speed of progress. Learning
strategies can be accurately defined as a series of
conscious, purposeful and planned external
behaviors and internal thinking methods adopted
by learners in order to improve learning
efficiency, optimize learning processes, reduce
learning burden and effectively overcome
learning obstacles [10]. In recent decades,
scholars at home and abroad have carried out a
large number of extensive, in-depth and multi-
angle studies on the classification standards,
influencing factors, functional mechanisms and
application effects of learning strategies in
second language acquisition. However, most
previous studies have paid more attention to the
cognitive and cultural background factors
affecting strategy selection, while relatively
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insufficient attention has been paid to the
internal psychological drivers that play a
decisive role. Therefore, this paper focuses on
the unique role of psychological factors in the
whole process of learning strategy choice, and
deeply discusses their specific application paths
and actual impact effects in the context of
second language acquisition [11].

2.1 Classification of Learning Strategies and
Their Impacts on Second Language
Acquisition

The systematic research on learning strategies
originated in the 1960s. With the continuous
advancement of research and the accumulation
of empirical evidence, scholars have put forward
a variety of strategic classification systems from
different theoretical perspectives. Among them,
the three-category classification system of
learning strategies proposed by O’Malley and
Chamot has been widely recognized and applied
in the international academic community [12].
The three types are cognitive strategies,
metacognitive strategies and social-affective
strategies. Cognitive strategies mainly include
memory skills, reasoning analysis, induction and
summary, deduction and other specific methods,
which are directly used by learners to complete
information encoding, effective storage, fast
retrieval and flexible application. Metacognitive
strategies refer to the strategies for learners to
monitor, evaluate, plan, adjust and control their
own learning process, including formulating
learning plans, conducting self-assessment,
adjusting learning methods and so on. Social-
affective strategies cover a series of behaviors
such as communicating and interacting with
others, actively seeking help, carrying out
emotional self-regulation and maintaining
learning motivation [13].

These three types of learning strategies play an
irreplaceable and synergistic role in second
language acquisition. Cognitive strategies
provide specific operational methods for the
processing and absorption of language input;
metacognitive strategies are responsible for the
overall planning and dynamic regulation of the
learning process, ensuring that learning activities
develop towards established goals; social-
affective strategies provide guarantee for
maintaining emotional stability and sustaining
learning motivation [14]. A large number of
empirical studies have shown that successful and
proficient second language learners are often

Higher Education and Practice Vol. 3 No. 3, 2026

82

able to flexibly select, comprehensively apply
and effectively coordinate these strategies
according to different learning tasks and
scenarios, so as to maximize the efficiency and
effect of language learning [15].

2.2 The Relationship between Learning
Strategy Choice and Psychological Factors
The choice of learning strategies is far from a
simple technical operation problem, but a
complex decision-making process closely related
to learners’ long-term psychological states,
stable personality traits and dynamic emotional
changes. Many core psychological factors, such
as learning motivation, emotional experience,
self-efficacy level and cognitive style, play a
decisive, dominant and regulatory role in the
whole process of learning strategy selection and
use [16].

2.2.1 Motivation and learning strategy choice
Motivation is considered to be one of the most
critical and influential psychological factors in
learning strategy selection. According to
Dornyei’s classic second language learning
motivation theory, motivation can be divided
into intrinsic motivation and extrinsic motivation
[17]. Intrinsic motivation refers to the internal
drive generated by learners’ genuine interest,
love and curiosity in the target language itself,
while extrinsic motivation refers to the learning
motivation generated by external goals such as
achieving exams, obtaining certificates, meeting
job requirements and gaining praise. Relevant
studies have confirmed that learners with strong
intrinsic motivation are more inclined to take the
initiative to choose autonomous, exploratory and
long-term effective learning strategies such as
metacognitive strategies and social
communication strategies, which helps them
maintain high efficiency and persistence in long-
term language learning [18]. In contrast, learners
dominated by extrinsic motivation are more
dependent on external supervision, guidance and
feedback, and their strategy selection tends to
focus on cognitive strategies and social-affective
strategies that can quickly obtain short-term
effects [19].

2.2.2 Emotion and learning strategy choice
Emotional state also has a profound, lasting and
potential impact on learners’ strategy selection
behavior. In the actual language learning process,
learners often experience a variety of emotional
experiences, among which negative emotions
such as learning anxiety, psychological pressure,
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self-doubt and frustration will directly interfere
with and restrict their strategic choice [20]. High
anxiety may cause learners to overly rely on
rigid, mechanical and low-risk cognitive
strategies such as rote memorization, and avoid
trying flexible, creative and challenging
metacognitive  strategies and  interactive
strategies. On the contrary, positive and
optimistic emotional states can stimulate
learners’ initiative and creativity, making them
more willing to try innovative strategies such as
social interaction, cross-scene application and
independent exploration, which is more
conducive to the natural internalization and
effective output of language skills [21].

2.2.3 Self-efficacy and learning strategy choice
Self-efficacy, defined as learners’ subjective
judgment and belief in their ability to
successfully complete specific learning tasks,
also plays a key guiding role in learning strategy
selection. Learners with high self-efficacy have
strong psychological confidence, tend to choose
challenging, exploratory and high-efficiency
learning strategies, and are willing to invest
more time and energy into strategy practice.
Studies have shown that learners with high self-
efficacy are more likely to take the initiative to
use metacognitive strategies to carry out learning
planning, process monitoring, effect evaluation
and timely adjustment. These strategies can help
them maintain a positive and stable learning
attitude when facing difficulties and setbacks,
and effectively improve the final learning effect.
2.2.4 Cognitive style and learning strategy
choice

Cognitive style refers to the relatively stable and
consistent individual preferences shown by
individuals in the process of information
perception, processing, processing and decision-
making. Differences in cognitive styles often
lead to obvious differences in learners’
preference for learning strategies. Visual
learners are more inclined to use visual cognitive
strategies such as pictures, charts, mind maps
and color marks to assist memory and
understanding; auditory learners are better at
enhancing language perception and ability
through listening input, voice imitation and
verbal communication. In addition, studies have
shown that learners with high-structured
thinking prefer organized, systematic and
procedural learning strategies, while those with
low-structured thinking are more accustomed to
using intuitive, random and experiential learning
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methods.

2.3 The Psychological Driver Mechanism of
Learning Strategies and Second Language
Acquisition

In the whole process of second language
acquisition, psychological drivers run through all
links of learning strategy selection, use,
adjustment and evaluation, and play an
important regulatory and driving role. Learners’
psychological characteristics not only directly
determine the types and quantities of strategies
they choose in learning, but also affect the
implementation quality, adjustment flexibility
and final output effect of strategies to a large
extent. It should be emphasized that the choice
of learning strategies is not a static one-time
decision, but a dynamic and developmental
process. Learners’  psychological  states,
cognitive levels and strategic abilities will
continue to change and develop with the changes
of learning scenarios, task requirements and
personal growth experience.

A large number of research results show that
positive psychological drivers, such as strong
intrinsic motivation, high self-efficacy, stable
and positive emotions, can help learners
comprehensively  improve their  strategic
awareness, flexibly adjust strategic choices, and
efficiently use strategic tools, so as to
significantly improve the effect and efficiency of
language learning. On the contrary, negative
psychological factors such as high anxiety, low
self-esteem, lack of confidence and weak
motivation will limit learners’ strategic vision,
easily make them fall into a single and rigid
strategic use model, reduce learning initiative
and creativity, and then hinder the smooth
progress of language acquisition.

3. Conclusion

Based on the comprehensive and in-depth
analysis above, psychological drivers play an
indispensable, far-reaching and decisive role in
learning strategy selection and the whole process
of second language acquisition. The choice of
learning strategies is affected and driven by a
variety of psychological factors, among which
motivation, emotion and self-efficacy are the
most core and influential variables. Strong
learning motivation and positive emotional states
can significantly enhance the selection
rationality and application effect of learning
strategies. In addition, different learning
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strategies ~ show  significant  differential
advantages in improving different dimensions of
language skills: cognitive strategies have
outstanding effects in vocabulary memory and
knowledge consolidation; metacognitive
strategies play an irreplaceable role in learning
process planning, monitoring and adjustment.
Personalized learning strategy selection that
highly = matches learners’  psychological
characteristics can greatly optimize the learning
path and significantly improve the efficiency and
effect of language acquisition.

In terms of future theoretical development,
subsequent research can further expand the
research scope, deeply explore the complex
mechanism and interaction effects of multiple
psychological drivers in more complex and
realistic learning scenarios, and strive to build a
more comprehensive, refined and explanatory
theoretical model of learning strategy choice. In
practical application, the research conclusions of
this paper can provide clear and operable
guidance for second language teaching design
and teaching reform, help teachers accurately
grasp learners’ psychological characteristics and
individual differences, and formulate more
targeted, scientific and effective teaching plans
and strategy training programs. In addition, the
deep integration of psychology and linguistics
will further promote the innovative research and
practical optimization of learning strategies, and
provide stronger theoretical support and practical
guidance for the promotion of lifelong learning
and the development of cross-cultural
communication.

References

[1] Bender, C. (1989). A study of teacher and
peer comments in the revision process of
college writers. Dissertation Abstracts
International, (2), 437-439.

Cintrén-Valentin, M. C., & Garcia-Amaya,
L. (2021). Investigating textual enhancement
and captions in L2 grammar and vocabulary:
An experimental study. Studies in Second
Language Acquisition, 43(5), 1068—1093.
Krashen, S. (1982). Principles and practice
in second language acquisition. Pergamon
Press.

Kroll, J. F., Michael, E., Tokowicz, N., &
Dufour, R. (2002). The development of
lexical fluency in a second language. Second
Language Research, 18(2), 137-171.

[5] Niemivirta, M., & Tapola, A. (2007). Self-

(3]

[4]

Higher Education and Practice Vol. 3 No. 3, 2026

84

efficacy, interest, and task performance:

Within-task changes, mutual relationships,

and predictive effects. Zeitschrift fiir

Péadagogische Psychologie, 21(3), 241-250.

Peters, E., & Webb, S. (2018). Incidental

vocabulary acquisition through viewing L2

television and factors that affect learning.

Studies in Second Language Acquisition,

40(3), 551-577.

Lone, R. A. (2021). Self-confidence among

students and its impact on their academic

performance: A  systematic  review.

International Journal of Creative Research

Thoughts, 9, 561-565.

Tiggemann, M. (2005). Body dissatisfaction

and adolescent self-esteem: Prospective

findings. Body Image, 2(2), 129-135.

[9] Teimouri, Y. (2017). L2 selves, emotions,
and motivated behaviors. Studies in Second
Language Acquisition, 39, 681-709.

[10]Wigfield, A., & Eccles, J. (2000).
Expectancy-value theory of achievement
motivation. Contemporary  Educational
Psychology, 25(1), 68-81.

[11]Wright, K., Hodges, T., & McTigue, E.
(2019). A validation program for the self-
beliefs, writing-beliefs, and attitude survey:
A measure of adolescents’ motivation
toward writing. Assessing Writing, 39, 64—
78.

[12]Yin, H. (2018). What motivates Chinese
undergraduates to engage in learning?
Insights from a psychological approach to
student engagement research. Higher
Education: The International Journal of
Higher Education Research, 76, 827-847.

[13]Zhu, X., Yao, Y., Pang, W., & Zhu, S.
(2023). Investigating the relationship
between linguistic competence, ideal self,
learning engagement, and integrated writing
performance: A structural  equation
modeling approach. Journal of
Psycholinguistic Research, 52(3), 787-808.

[14]Lin, L., & Yang, Y. X. (2023). A study on
the impact of “teacher-student collaborative
assessment” on L2 writing quality. Foreign
Language Education, 44(3), 72-78.

[15]Liu, S., & Niu, Z. J. (2018). An empirical
study on optimizing the multi-evaluation
model of English phonetics teaching.
Journal of Foreign Language Teaching and
Practice, (4), 62-68.

[16]Su, N., Wang, Y. Q., & Wu, Y. F. (2025).
An empirical study on second language

[7]

(8]



Higher Education and Practice Vol. 3 No. 3, 2026

learning motivation and motivated learning
behaviors—Taking medical English courses
as an example. Journal of Jiaxing University,
(3), 127-135.

[17]Wang, L. (2026). A review of field cognitive
style and second language acquisition
research. Modern Linguistics, 14(1), 92-96.

[18]Wen, Q. F., & Wang, S. R. (2016). A study
on the English teaching model based on
production-oriented  approach.  Foreign
Language World, 39(6), 47-53.

[19] Yi, B. S. (2006). The impact of dynamic
changes in vocabulary psychological
characteristics on L2 learners’ written

85

G Academic Education
ket Publishing House

-AE

production. Foreign Language Education,
(3), 56-60.

[20]Zhang, L. Y., & You, Z. S. (2025). A study
on the relationship between students’ self-
efficacy and learning motivation under
blended teaching—Taking Basic Japanese as
an example. Modern Linguistics, 13(12),
456-463.

[21]Zhang, Y. P., & Ma, X. Q. (2026). Research
progress of foreign language learning
strategies in China: A visual analysis based
on 1996-2025. Modern Linguistics, 14(1),
775-784





